Lesson Plan Rubric	Name_________________________________
[bookmark: _GoBack]Lesson plans should include

Title/Topic

Descriptive information— include when applicable: # of students, lesson title, grade level, content area, period, # of special needs students

Purpose—Why are you teaching this lesson? Why is it the logical next step in your planning? How does it grow out of your Hope for the World and your teaching philosophy?

	Context—based on student performance on yesterday’s assessments, how will I meet individual student learning needs?

	Diversities (how will the various kinds of human diversity be taken into account in this lesson? Remember to consider teaching with, for and about diversities)

	Standards (toward which one or two KACS standards is your instruction most clearly focused?)

Learning targets (what specific objectives/learning targets does this lesson address for knowledge, understandings, skills, and dispositions? Remember to use kid-friendly language and actionable verbs from Blooms, some of which promote higher order thinking. These are the statements on which your formative assessments will be based)

Resources (what including technologies, will you need for this lesson?)
	Teacher resources  (including source for lesson when applicable. Note if you adapt the lesson)
	
	Resources for use with students

Materials (include a copy of handouts, etc.)

Procedure 
Organization (how will students work: individually? large group? small group? pairs? etc.
Time allotted for each part of lesson
Gathering students (how will you gain students’ attention before beginning the lesson?)
Step-by-step outline (including introduction, carefully worded questions, transitions between activities/parts of lesson, closure)
Differentiation  (to differentiate instruction as needed)
Assessment (depending on context may be pre-assessment, formative, or summative. When possible, include a copy of assessment)

Reflection (If you taught this lesson, what went well in the lesson, and why?  What would you change if you were to teach it again, and why? If you haven’t taught it, speculate on challenges that might arise. What would you look for to see if things are working? What could go differently than you expect? What will you do if something doesn’t work the way you think it will? Anticipate questions that might arise. etc…) 
					






	Description
	Wow, this is incredible.
	This is pretty good.
	This is okay for now.
	Not yet…
	Comments

	Purpose
	· Purpose is clearly written.
· Purpose refers to all listed standards.
· Purpose connects all elements of the lesson.
	· Purpose is clearly written.
· Purpose refers to most of listed standards.
· Purpose demonstrated in many parts of the lesson.
	· Purpose lacks focus and clarity.
· Purpose refers to a minority of listed standards.
· Purpose demonstrated in few parts of the lesson.
	· Purpose is missing.
· Purpose does not refer to listed standards.
· Purpose is not demonstrated in any parts of the lesson.
	

	Context
	· Specifically and clearly describes how lesson is built on student characteristics:
· prior knowledge, 
· skills
· dispositions, and
· relevance to students.
	· Describes how lesson is built on at least a few of the following student characteristics:
· prior knowledge,
· skills,
· dispositions, or
· relevance to students
	· Partially describes lesson context including either:
· prior knowledge,
· skills and/or
· dispositions; and/or 
· relevance to students
	· Inadequately describes how lesson is built on students’
· prior knowledge,
· skills and/or
· dispositions.
	

	Standards
	· Standards from multiple disciplines are listed.
· Standards are clearly aligned with the lesson’s purpose and all learning targets.
	· Standards from multiple disciplines are listed.
· Standards are aligned with the lesson’s purpose and learning targets.
	· Standards from a single discipline are listed.
· Standards are partially aligned with lesson’s purpose and/or learning targets.
	· Standards are not listed.
OR
· Standards are not aligned with learning targets, purpose, or activities.
	

	Learning Targets (LTs)
	· LTs are student-friendly statements.
· All LTs are based on the standards and the lesson’s purpose.
· LTs effectively scaffold the learning to help all students work toward the goal.
· LTs are worded in ways that can be assessed.
· LTs address multiple levels of cognitive, and/or affective, and psychomotor skills.
	· LTs are student-friendly statements.
· Most LTs are based on the standards and the lesson’s purpose.
· LTs scaffold the learning to help students work toward the goal.
· LTs are worded in ways that can be assessed.
· LTs address multiple levels of cognitive skills.
	· LTs are not clearly worded, but not student-friendly statements.
· Some LTs are based on the standards and the lesson’s purpose.
· LT’s support learning to help students work toward the goal.
· Most LTs are written in a way it can be assessed.
· LTs address only a single level of cognitive skills.
	· LT’s are not clearly worded
· No LTs are based on standards or on the lesson’s purpose.
· LTs do not include learning that helps students’ work toward a goal.
· Most LTs are not written in ways that can be assessed.
· LTs do not address cognitive or other skills.
	

	Differentiation for, with, and about diversities
Teaching for diversities is teaching in a way that creates a democratic learning environment
Teaching about diversities is teaching about human differences—and similarities
Teaching with diversities is differentiation for the learning needs of every student, including those with specific learning plans (ex. IEPs, 504s)
	· Statement describes instruction that clearly differentiates:
· instruction,
· assessment, and
· learning activities.
· Statement describes a democratic classroom in which all students’ voices and talents will be honored.
· Statement describes a classroom in which diverse human perspectives, experiences, and contributions are seamlessly incorporated into the instruction.
	· Statement describes instruction that differentiates two of the following:
· instruction,
· assessment, or
· learning activities.
· Statement describes a democratic classroom in which different students’ voices and talents will be honored.
· Statement describes a classroom in which diverse human perspectives, experiences, and contributions are addressed by the instruction.
	· Statement describes instruction that differentiates one of the following:
· instruction,
· assessment, or
· learning activities.
· Statement describes a democratic classroom in which students communicate with each other.
· Statement describes a classroom in which the existence of multiple perspectives, experiences, and contributions are recognized by the instruction.
	· No differentiation included.
· Statement demonstrates misconceptions and/or lack of consideration of diversities.
	

	Resources and Materials
	· All resources consulted in planning the lesson (including for background research) are listed and described.
· Student and teacher resources are distinguished.
· All instructional materials for student use are included.
	· All resources for planning the lesson (including for background research) are listed.
· Student and teacher resources are distinguished.
· All instructional materials for student use are included.
	· Most materials needed to implement the lesson are listed.
· Teacher resources are not distinguished from student resources.
· Most materials for student use are included.
	· Materials needed to implement the lesson are not listed.
· Resources are not described.
· No materials for student use are included.
	

	Procedure

Organizational
Time
Gathering Students
Step-by-step outline
Instructional Activities



	· Describes student organization that evolves naturally as lesson progresses.
· Introduction, transitions, and conclusion are effective.
· Time planned for each activity is realistic and effectively paces instruction from bell to bell.
· Activities:
· Describes student and teacher activity in detail;
· are aligned with LTs;
· build upon each other; 
· are engaging, creative, and innovative; and
· are developmentally appropriate.
	· Describes student organization that changes at different points during lesson.
· Introduction, transitions, and conclusion are effective.
· Time planned for each activity is realistic but may be too extensive to fit in during class period.
· Activities:
· Completely describes student and teacher activity;
· are aligned with LTs;
· do not build upon each other;
· are engaging and relevant to students; and
· are developmentally appropriate.
	· Describes a single form of student organization.
· Introduction, transitions and conclusion are disconnected from one another.
· Time planned for each activity is realistic but may not fill class period.
· Activities:
· sufficiently describes only student activity;
· are aligned with LTs;
· seem randomly ordered;
· lack engagement or relevance for students; and
· do not target expected developmental level.
	· Does not effectively describe a single form of student organization.
· No evidence of attention to introductions or transitions.
· No attention is paid to timing or pacing.
· Activities:
· Does not effectively describe even student activity;
· are not aligned with LTs;
· seem randomly ordered;
· lack engagement or relevance for students; and
· could not be completed by intended students.
	

	Assessment
Pre-Assessment is designed to show each student’s prior knowledge for the purpose of differentiation.
Formative Assessment is assessment for learning.  It is designed to inform both teacher and student about progress.
Summative Assessment is assessment of learning; clearly shows what students learned.
	· Assessments will provide rich evidence of the achievement of each LT.
· Students self-assess or peer-assess when appropriate.
· Assessments are included as a natural part of lesson procedure 
· Evidence of assessment outcomes flows naturally to students at important moments during lesson.
Statement indicates:
· deep understanding of the purpose of each stage of assessment; and
· perspective about how each assessment needed for this lesson is a part of the broader unit context.
	· Assessments will provide evidence of the achievement of each LT.
· Students’ self- and peer-assessment is present but poorly structured.
· Assessments are not yet a part of a lesson’s natural flow.
· Evidence of assessment outcomes flows naturally to students before or during the next lesson.
Statement indicates:
· understanding of each type of assessment, but
· lacks perspective about the place of this lesson in the broader unit context.
	· Assessments will provide limited evidence of the achievement of each LT.
· Students are not asked to self- or peer-assess.
· Assessments are not aligned with instruction.
· Evidence of assessment outcomes does not effectively flow to students in a timely fashion.
Statement indicates:
· misconceptions about uses of one or more of the three stages of assessment, and
· does not situate lesson within the broader context of the unit.
	· Assessments will not provide evidence of the achievement of most LTs.
· Students are not asked to self- or peer-assess.
· Assessments impede instruction.
· Evidence of assessment outcomes does not flow to students.
Statement indicates:
· no understanding of the uses of any of the three stages of assessment, and
· does not indicate understanding of the relationship of the lesson to any other instruction.
	

	Lesson Presentation
	· Lesson plan elements are included.
· The lesson write up is free from most errors in conventions, grammar, mechanics, and spelling.
· The plan is typed.
	· Lesson plan elements are included 
· The lesson has clearly been edited, but a few errors remain in conventions, grammar, mechanics, and spelling.
· The plan is typed.
	· Essential lesson plan elements are included.
· The lesson write up contains significantly noticeable errors in conventions, grammar, mechanics, and spelling.
· The plan is typed.
	· Essential lesson plan elements are missing.
· The lesson write-up contains enough errors in conventions, grammar, mechanics, and spelling that they interfere with the reader’s understanding of the content.
· The plan is handwritten.
	

	Reflection 
	· Open-ended questions arising from teaching the lesson lead to deep exploration of a topic’s complexities and ambiguities.
· Reflection follows thinking, considering possibilities from many perspectives, and analyzing own biases and assumptions.
· Author clearly takes a risk, pushes thinking, exploring reasons for an action or belief.
· Reflection is transformative; author is clearly growing and changing through the act of writing. 
· If the lesson is not taught, reflection on the successes/highlights and challenges on the process of planning the lesson are documented.  Anticipated areas in the lesson where there might be issues or challenges are identified.
	· A new idea or an open-ended question that arose from teaching the lesson is explored.
· Reflection follows thinking, considering possibilities from both student and teacher perspectives, as well as biases and assumptions.
· Author is able to identify challenging concepts or perspectives, but does not explore them in depth.
· Reflection clearly indicates that growth has occurred.
· If the lesson is not taught, reflection on the process of planning the lesson is documented but lacks specificity. Anticipated areas in the lesson where there might be issues or challenges may or may not be identified.
	· Writing analyzes the experience teaching the lesson, but does not continue into reflecting on future possibilities.
· Reflection follows thinking but doesn’t yet reach the point of considering complexities from both student and teacher perspectives or examining own biases and assumptions.
· Author seems somewhat guarded, not demonstrating deep exploration.
· Reflection indicates that growth is possible.
· If the lesson is not taught, there is some general/vague reflection on the process of planning the lesson. Anticipated areas in the lesson where there might be issues or challenges are not identified.
	· Writing is a simple retelling of the lesson plan, not a reflection.
·  If the lesson is not taught there is no or poor quality reflection about the process of planning the lesson. 
Anticipated areas in the lesson where there might be issues or challenges are not identified.
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